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A Collahorative Training Effort Between a Continuing Education
Program of a Graduate School of Social Work and a Volunteer

Mentoring Youth Service Agency.

Carolyn T. Cullen, MSW, Vae L. Champagne, MPA, and Pauline C. Zischka, PhD

The role of continuing education in the profes-
sion of social work has been undergoing significant
changes in recent years. These changes have come
about as a result of the sometimes radical upheaval
of human service policies—policies which have
long been the basis for social work practice. To cite
just one example institutionalization of mentally ill
individuals has been sharply reduced by both
Federal and State mandates. This policy of deinsti-
tutionalization has resulted in the need for a widely
expanded range of community-based services, and
the concomitant need for recruitment and training
of social work staff to provide these services.
Social work continuing education programs have
played a significant role in providing the special-
ized training necessary for individuals providing
the direct services, some of whom have little or no
formal social work education.

Based on the recognition of the need for
enhancement of practice skills among human ser-
vices staff working to meet the special needs result-
ing from changes in the socio-political environ-
ment, the Continuing Education Program of the
Fordham University Graduate School of Social
Service has expanded its focus to include not only
post-MSW or -BSW training and education, but
also, collaborative training and education programs
for staff providing direct services. Among the par-
ticipants have been staff and supervisors from child
welfare agencies, residences for individuals with
mental illness, HTV/AIDS programs, and most
recently volunteer mentoring programs for young
people. Here is described the collaborative efforts
of FUGSSS’ Continuing Education Program and
the Training Center of Big Brothers Big Sisters of
New York City.

In the field of youth development, there has

been an increasing emphasis on mentoring as an
integral component of service provided by youth

agencies. The social and health problems of the
nation’s young people have been widely document-
ed. At any one time, about 12% of the more than
63 million children and adolescents in the United
States suffer from serious behavioral or emotional
problems (Institute of Medicine, 1989). In addition,
the number of adolescents seen in juvenile courts
for delinquent offenses has more than doubled
since the 1960s (Johnson & Fennell, 1992). These
are just some of the negative youth outcomes which
pose a serious challenge to social workers and oth-
ers in the helping professions. The use of adult vol-
unteers to provide one-to-one youth mentoring is
gaining recognition as an effective strategy for both
prevention and intervention in meeting the needs of
young people.

Given the growth and popularity of mentoring
programs, a need has increased for staff training
and development. Field staff workers play an
important part in creating and supporting success-
ful mentoring relationships. By way of illustration,
a recent nationwide study on mentoring reported
dramatic positive outcomes and concludes that the
service delivery standards utilized by Big Brothers
Big Sisters are an important ingredient to mentor-
ing success (Public/Private Ventures, 1995). In the
child welfare field, the importance of an identified
professional to manage volunteers has been under-
scored (Mech & Leonard, 1988) as well as the nec-
essary staff infrastructure to help staff, recruit,
train, support, and supervise volunteer mentors
(Mech, Pryde & Rycraft, 1995). It has been noted
also that mentoring relationships are complex and
might benefit from professional involvement and
mental health principles (Rhodes, 1994). As the
mentoring field grows, there is a critical role to be
played by graduate schools of social work to pro-
vide professional development to direct service
staff who supervise mentors. In 1998, the
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Continuing Education Program of Fordham
University’s Graduate School of Social Service
partnered with Big Brothers Big Sisters of New
York City’s Training Center to provide professional
development to social service staff in the area of
youth mentoring.

The Growth of Mentoring

On the national front, both government and pri-
vate sector leaders have hailed mentoring as a suc-
cessful and essential intervention for at risk youth.
In April, 1997, President Clinton, three former
presidents, thirty governors, and corporate execu-
tives convened in Philadelphia for a three-day con-
ference called the Presidents’ Summit. The Summit
promoted volunteerism with low-income youth and
placed emphasis on mentoring as one of the proven
examples of a program that works. In fact, the
Summit leaders called for an increase in mentoring
to an additional two million American children.

Mentoring with a case management approach
appears to have a strongly positive effect on
improving social, psychological, and behavioral
outcomes for at risk youth. The results of a 1995
study by Public/Private Ventures (P/PV) have con-
tributed greatly to the widespread interest in
increasing mentoring opportunities for at risk
youth. This “watershed” study’s findings are much
acclaimed in the mentoring field and have been fre-
quently cited by the news media especially in cov-
erage of the Presidents’ Summit (DeParle, 1997;
Gerson, 1997). The study used an experimental
design to look at 959 at risk, 1016 year old youths
from eight different Big Brothers Big Sisters orga-
nizations throughout the United States. It was
hypothesized that 487 youth paired with a one-to-
one adult volunteer mentor would experience better
outcomes than the 472 youth on the waiting list to
be paired with a mentor. Random assignment was
used to place youth in the experimental or control
group. All of the youth were from single-parent
households; 55% were ethnic minorities; and 40%
lived in families that received income assistance.
Compared to the control group after 18 months, the

mentored youth were: 46% less likely to initiate
drug use; 27% less likely to initiate alcohol use;
one-third less likely to hit someone; were skipping
half as many days of school; improved their grades
modestly; and experienced more positive relation-
ships with parents and peers.

According to Rhodes (1994), hundreds of pro-
grams have been modeled after Big Brothers Big
Sisters and have identified special populations of
youth who might benefit from mentoring such as
pregnant adolescents, disabled youth, African
American males, and students at risk for high
school dropout. It has been reported that the num-
ber of youth served through non-Big Brothers Big
Sisters programs is increasing and is about the
same as the number served by Big Brothers Big
Sisters affiliates {Freedman, 1993). It is difficult to
get an exact number of volunteer mentors, as there
is no central clearinghouse by which to track men-
toring programs or volunteers. The total number of
mentors may indeed be far greater than 200,000 as
Freedman suggests. As a case in point, a nation-
wide survey found that 1.2% of Americans who
volunteer are counselors defined as Big
Brother/Big Sister or substance abuse helpers
{Independent Sector, 1996).

A growing body of social work research has
been documenting the growth and interest in using
adult volunteers to mentor special populations of
high-risk youth. Blechman (1992) asserts that
adults who are bicultural in mainstream and inner
city culture can help minority youth to also become
bicultural and avoid negative outcomes such as
delinquency, school dropout, teen pregnancy, and
unemployment. Haensly and Parsons (1993) claim
that adult mentors can help at-risk children from
dysfunctional families who have problems in their
school and community by providing them with pre-
viously absent guidance. Zippay (1995} surveyed
twenty formerly-mentored, Jow-income teen moth-
ers and concluded that women who have more edu-
cation and higher socio-economic status can help
lowincome teen mothers by accessing resources
and helping them reach educational goals and
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increase employment skills. Another set of
researchers assert that mentors can help adolescents
in foster care to reach higher educational and
employment goals as well as help with problem
solving (Mech, Pryde, & Rycraft, 1995).

A recent Census Bureau report indicates that a
large number of young people in America face sig-
nificant risk factors associated with negative outcomes.
One-fifth (21%) of the nation’s children under age
18 continue to live in poverty, and 28% of American
children live in a home with only one parent pre-
sent (U.S. Department of Commerce, 1997). In an
age of managed care, time-limited welfare benefits
to poor families, and decreased federal discretionary
funding for social welfare programs, the use of vol-
unteers to engage in one-on-one helping relation-
ships with youth in community-based settings has
significant appeal as a cost-effective service capa-
ble of profound impact. With widespread interest
from professionals and the public in using adult
volunteers to help at-risk youth, there is a strong
need to provide professional development to staff
so that they are adequately trained to determine
suitability of appropriate volunteers and supervise
volunteers in their roles as mentors.

The Development of a Unigue Parinership Model

According to Beiswinger {1984), formalized
mentoring began in 1904 with Big Brothers of New
York City, the first structured program in the coun-
try to pair at risk youth with caring adult volun-
teers. The Big Brothers organization was started by
Ernest Coulter, a court clerk who mobilized mem-
bers of a men’s club to mentor immigrant boys who
were being penalized in the court system for petty
crimes. Big Brothers eventually became Big
Brothers Big Sisters in 1989 and is now part of a
federation, Big Brothers Big Sisters of America,
with over 500 affiliates nationwide, headquartered
in Philadelphia. The federation serves approximate-
ly 100,000 youth and has an additional 30,000
youth on active waiting lists.

With a ninety-five year experience of mentoring
service delivery, Big Brothers Big Sisters of New
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York City has evolved into a professionalized ser-
vice agency which uses case managers who care-
fully screen adults who are interested in spending
approximately 6-10 hours a month to a school age
child primarily from a single-parent family.
Accepted volunteers are matched for a minimum
period of one year. Parents and guardians are
included in service delivery through orientation
sessions and interviews and ongoing monitoring of
the mentoring relationship.

A parental assessment of the New York City’s
Big Brothers Big Sisters program teveals positive
results. One hundred and thirty-five single parents
were surveyed by mail about their child having a
big brother or sister. Seventy-six (56%) of the par-
ents responded to the survey. Children were
matched with same-sex adult volunteers on a one-
to-one basis. Two-thirds (63%) of the parents
reported that their children had greatly improved
since program participation. The percentage of
youngsters improving in various areas was: self
esteem, 83%,; gelling along with friends, 70%;
being more responsible, 60%; staying out of trou-
ble, 58%; getting along with family members, 55%;
school attendance, 49%; and school grades, 47%
(Frecknall & Luks, 1992).

With positive outcome studies and political sup-
port stimulating an interest in the expansion of
mentoring, the demand for mentoring programs is
great and exceeds the services Big Brothers Big
Sisters alone can provide. In 1991, Big Brothers
Big Sisters of New York City (BBBS) established
its Center for Training to train youth-serving orga-
nizations in its service delivery mode! with the goal
of serving more youth with one-to-one adult volun-
teers. The Center hosts workshops, conferences,
and lectures, to promote standards in services to
mentor youth. The Center’s curriculum is based on
the Big Brothers Big Sisters case management one-
to-one model and is taught to staff from a variety [
of youth-serving agencies so that they can establish P
and/or improve a mentoring program in their
agency’s catchment area. Since the Training
Center’s inception, it has trained over 700 staff
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from various organizations including: colleges, cor-
porations, schools, afterschool programs, profes-
sional organizations, religious institutions, foster
care agencies, juvenile justice programs, govern-
mental agencies, and volunteer associations.

Up until the partnership with Fordham’s
Graduate School of Social Service (FUGSSS),
the Training Center had traditionally used its own
resources to provide these organizations with the
tools to develop and implement youth mentoring
programs. For example, the Training Center initial-
ly offered a one-day workshop that taught compre-
hensive service delivery methods including pro-
gram design, youth intake, volunteer recruitment,
screening, supervision, child abuse awareness,
youth-volunteer matching procedures, case plan-
ning, relationship closure, record-keeping, evalua-
tion, and recommended activities. After each ses-
sion, participants completed evaluation forms that
measured the effectiveness of the 7-hour training.
The evaluations revealed that participants desired
further mentoring knowledge and were somewhat
overwhelmed with the Targe amount of information
provided in only a one-day session. The feedback
was utilized to improve and expand the training
curriculum into a semester long course. Given the
extensiveness of the curriculum, the benefits of
building a relationship with a graduate school of
social work became apparent.

A Collaboration Between a Graduate School of
Socia! Work and Training Center of a Mentoring
Agency

In 1997 Fordham University’s Graduate School
of Social Service Continuing Education program
and Big Brothers Big Sisters of NYC’s Training
Center began to foster a relationship based upon a
shared interest in the promotion of continuing edu-
cation to human service professionals and the
importance of standards in the mentoring field.
Allan Luks, Executive Director of BBBS of NYC,
and Mary Ann Quaranta, Dean of the Graduate
School of Social Service at Fordham University,
scheduled meetings to discuss potential ways to

expand the Training Center’s curriculum to include
the expertise of an institution of higher education.

The Fordham University Graduate School of
Social Service had three main reasons for getting
involved in such a collaboration. First, the School
was able to extend its reach by training full-time
social service professionals interested in profes-
sional development in the primary area of mentor-
ing. In addition, through collaboration with a non-
profit volunteer mentor agency, the Graduate
School was able to augment its continuing educa-
tion course offerings in a new and growing practice
area. Lastly, the School recognized the contributing
value in developing and promoting professional
standards in the screening, training, and supervi-
gion of adult volunteers who work with children
and adolescents in need.

In response to the growing demand for mentor-
ing knowledge by social work students and an
increasing number of communities developing
mentoring programs, the two entities launched the
Mentoring Supervisor Certificate Program in
September, 1998. The Mentoring Supervisor
Certificate Program was funded through BBBS’s
Training Center which obtained grants from the
Altman Foundation, American Express Foundation,
The Clark Foundation, The Edna McConnell Clark
Foundation, The Educational Foundation of
America, The Edward & Ellen Roche Relief
Foundation, Laura B. Vogler Foundation, The Louis
Calder Foundation, Stella & Charles Guttman
Foundation, and the William Randolph Hearst
Foundation.

Together, the Graduate School’s Continning
Education Program and the volunteer mentoring
organization addressed the training needs of men-
toring field staff by combining BBBS professional
trainers and social work faculty to deliver a 16-
week program in Mentoring Supervision. Infusing
academic conceptual theory with experiential learn-
ing techniques strengthened the teaching methods
previously taught by the BBBS Training Center.

|
|
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After the two parties agreed on a curriculum, the
BBBS Training Director and the Director of the
FUGSSS Continuing Education Program decided
that six sessions would be taught at Fordham
University and ten sessions at the BBBS Training
Center (Table 1). The Program operated on a simi-
lar schedule to the University’s academic semester,
and the classes alternated between the Fordham
University campus and the BBBS Training Center
in Manhattan. The 16-week Program in Mentoring
Supervision was intended for human services and
social work professionals, youth counselors and
workers, mentoring program coordinators, and
other adults who work with youth. The Continuing
Education Director of FUGSSS selected faculty
that had the expertise, time availability, and interest
in youth mentoring to teach the six sessions.

Table 1

Mentoring Supervisor Certificate Program Session
Title and Location

Components of a Successful Program and
Overview of Program Models

The first session provides an overall framework
with which to develop a mentoring program and
covers 14 essential components needed to design
and implement a youth mentoring program, includ-
ing the development of a mission statement, pro-
gram stucture, focus, and modality.

Identifying Protective and Risk Factors in Youth
and Families

This session presents the strength perspective
model in youth development as an alternative to
focusing on pathology and risk. Participants
explore ways to integrate the model into mentoring
practices and their everyday work with youth and
families by focusing on strengths and resiliency.

Session Descriptions

Session Session Title Fordham
Number or BBBS
1 Components of a Successful Mentoring Program and Overview of Program Models BBBS
2 Identifying Protective and Risk Factors of Youth and Families Fordham
3 Volunteer Recruitment BBBS
4 Interviewing and Assessment Skills Fordham
5 Volunteer Screening: Tools and Techniques BBBS
6 Volunteer Training: Train the Trainer BBBS
7 issues in Volunteer Supervision BBBS
8 Cultural Competency Skilis Fordham
9 Group Work with Children and Adolescents Fordham
10 Child and Adolescent Development Fordham
11 Working with Parents and Guardians: Gaining Sanctions and BBBS
Meeting the Needs of Parents
12 Matching Youth with Adult Volunteers: Successful Strategies BBBS
13 Program Evaluation: Measuring Outcomes Fordham
14 Liability and Insurance Issues BBBS
15 Fundraising Skills BBBS
16 Closure Issues: Ending Youth-Volunteer Relationships Fordham

L
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Typical client case studies of “at-risk™ youth are
presented so that participants are able to practice
applying the model.

Volunteer Recruitment

This session cultivates abilities to recruit quality
volunteers and motivates participants to meet the
important challenge of volunteer recruitment.
Participants learn to create their own volunteer job
description, practice marketing skills, identify
appropriate volunteer eligibility requirements, iden-
tify at least five places in their communities to find
potential volunteers, and take part in a volunteer
recruitment slogan contest.

Interviewing and Assessment Skills

This session combines social work interview
skills and technigues with the BBBS interview pro-
tocol to teach about the importance of in-depth
interviews and assessment processes. Participants
learn the importance of interview questions
designed to help screen out potential child moles-
ters. By practicing interview techniques and con-
sulting the actual BBBS interview form, partici-
pants gain the tools to implement a comprehensive
interviewing process in their own agency in order
to ensure appropriateness of the clients and volun-
teers for the mentoring programs.

Volunteer Screening Tools and Technigues

This session underscores the importance of a
thorough screening process so participants will
incorporate adequate screening methods into their
own mentoring program design. Participants Jearn
to identify ten screening tools, determine the effec-
tiveness of various screening techniques, and select
appropriate screening tools for their particular pro-
grams.

A Collaborative Training Effost

Volunteer Training: Train the Trainer

This session equips participants with the skills
and knowlege to train their own mentors. Partici-
pants learn at least five adult learning principles,
describe four training competencies, learn strate-
gies to manage training groups, and identify at
least two of their own areas for growth as a training
facilitator.

Matching Youth With Adult Volunteers

This session helps participants to devise a thror-
ough matching strategy to promote the quality and
duration of memtoring relationships. Participants
learn about the importance of cultural considera-
tions in matching and begin to understand how to
use the information collected in the intake process
to make optimal mentor-youth matches.

Cultural Competency Skills

A theoretical model for understanding culture is
presented to develop an understanding of cultural
background and patterns of volunteers, youth, and
families in mentoring programs. Participants assess
their own cultural beliefs, assumptions, and open-
ness to multicultural issues and iearn the impor-
tance of incorporating cultural competency skills
into all phases of the mentoring process.

Group Work with Ghildren and Adolescents

This session introduces a variety of group activi-
ties that can be used for mentees, mentors, and
mentoring pairs. Participants identify four phases
of group development and establish age and devel-
opimental-phase appropriate activities for their indi-
vidual programs.

Child and Adolescent Development

This session presents the Eriksonian stages of
human psychological development, promotes self-
awareness, and introduces the concept of the
“good-enough” family. Participants are encouraged
to recomnect with their own experiences as children
and adolescents and apply developmental theory to
mentoring practice.
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Working with Parents and Guardians: Gaining
Sanctions and Meeting the Needs of Parents

This session reinforces the importance of
involving parents and guardians into every phase of
mentoring service delivery. Participants learn how
to include guidelines for parents and guardians and
how to create group activities that have been suc-
cessful in engaging parents in mentoring programs.

Issues in Volunteer Supervision

This session highlights the importance of volun-
teer supervision in the retention of volunteers and
the development of positive mentoring relation-
ships. Participants gain an understanding of effec-
tive ways to monitor and maintain contact with vol-
unteers in a routine schedule of supervision. The
role of the volunteer supervisor is explored and
methods of supervision are practiced with the use
of common case scenarios.

Program Evaluation

This session introduces the Program Outcome
Evaluation model, a retrospective cutcome evalua-
tion model developed by Big Brothers Big Sisters
of America. Participants learn to write outcome
indicators, plan data collection and assessment, and
integrate the Program Outcome Evaluation tool into
their agencies.

Liability and Insurance Issues

This session teaches about the potential risk
involved in mentoring programs for the volunteers,
clients, and agency. Participants learn seven poten-
tial areas of risk for mentoring programs, ten com-
mon liability exposures, tips for purchasing a liabil-
ity insurance policy, and areas to look at when eval-
uating a liability insurance policy. Overall, partici-
pants gain the ability to identify areas of risk, mini-
mize risk, and manage risk effectively.
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Fundraising Skills

This session helps mentoring coordinators build
a strong case for support from foundations, corpo-
rations, government agencies, and individuals.
Participants practice their fundraising skills by cri-
tiquing actual grant proposals and looking at both
strong and weak mentoring program proposals.

Closure Issue

This session examines the mentor coordinators’
feelings about closure through the use of parallel
process comparing the termination of mentoring
relationships to the completion of the Mentoring
Supervisor Certificate Program in order to demon-
strate the importance of implementing formal clo-
sure for mentors and youth whose relationships
come to an end. Participants learn about behaviors
common at the end of a mentoring relationship,
procedures that assist with a positive relationship
closing, and pointers for facilitating proper closure.

The Model

The Certificate candidates were recruited via
direct mail promotional materials that were mailed
to the Executive Directors of various organizations
throughout New York City. The application proce-
dure for potential candidates included submitting a
standard registration form, current resume, and a
150 word personal statement describing why the
candidate was interested in enrolling in the Mentor
Supervisor Certificate Program. The BBBS staff
reviewed the candidates’ information and selection
was based on direct service experience, dedication
to the mentoring field, and educational background.
Candidates were required to have at minimum a
high school diploma.

Each accepted candidate was required pay a
nominal $250 registration fee to ensure comumit-
ment to the training program and defray adminis-
trative costs. As mentioned previously, BEBS used
grant support to subsidize the total cost of Tunning
the Program in conjunction with Fordham. If par-
ticipants could not afford the registration fee, fisll-
and half-scholarships as well as flexible payment
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plans were made available so as not to deter pro-
gram participation. In addition to the application
process and registration fee, candidates could not
miss more than two of the 15 two-hour sessions if
they wanted to receive the Mentoring Supervisor
Certificate. If more than two sessions were missed,
the Certificate would not be conferred until the ses-
sions were made up the following semester.
Candidates were required to attend four mandatory
reflective sessions, each hour in duration. The
reflective sessions were intended to address ques-
tions and comments that were not discussed in the
previous sessions. Typically, participants sought the
group’s advice about current problems or situations
that were occurring in their mentoring program.
These scenarios fostered group discussions and
debates that often resulted in problem solving and
suggestions for the participants seeking assistance.

The last requirement for receiving the Certificate
was the successful completion of a multiplechoice
examination or submission of an 8-10 page final
paper. The final paper was a detailed description
and breakdown of the components of the mentoring
program at the participant’s agency. The paper
included specific information about the proposed
or actual mentoring program’s mission, external
needs assessment, measurable objectives, methods
and structure, volunteer and family screening tech-
niques, evaluation procedures, and program budget.
A passing grade was given if all components were
clearly defined and thoroughly described according
to mentoring standards taught in the course. Each
participant was required to receive at least a 70 per-
cent on the fina! exam or a “Pass” on the final
paper in order to be eligible for the Certificate.
Once the sessions were completed and the final
paper or exam received a passing grade, the candi-
dates were invited to a closing graduation ceremo-
ny at the Fordham University Graduate School of
Social Service. At the ceremony, candidates
received a Certificate in Mentoring Supervision
signed by the Dean of the Graduate School and the
Executive Director of Big Brothers Big Sisters of
NYC.

Thus far, the Certificate Program has been
offered in the Fall of 1998 and the Spring of 1999.
A total of 55 participants were enrolled. The partic-
ipants were recruited via direct mail from a list of
youth-serving organizations throughout New York
City, provided by city agencies and the United Way.
The profile of the participants varied in terms of
educational and direct service experience. Out of
55 Program Participants enrolled: 44% had
received a Bachelor’s Degree, 29% a Master’s
Degree, 20% a High School Diploma, 4% a
Doctoral Degree, and 4% an Associate’s Degree as
their highest level of education. Participants who
had a high school diploma were accepted, based on
their previous direct service experience. Combining
the number of years, these professionals have
worked an average of 6.5 years per person in the
human service field.

The first semester graduates were surveyed
about the reason for entolling in the Mentor
Supervisor course. Many surveys cited several rea-
sons including: 72% for professional development,
61 % to set up a new mentoring program, 59% due
to personal interest, and 50% to improve an exist-
ing mentoring program. As indicated, the most
common response was to seek professional devel-
opment. This information implies that, despite
these differences in educational and professional
backgrounds, participants sought the opportunity to
expand professionally and enhance their knowiedge
base in supervising volunteer mentors. The majori-
ty of participants were given leave time and were
sponsored to enroll in the Mentering Supervisor
Certificate Program by their workplace, indicating
that the Certificate is recognized by agencies as an
important professional development activity. In
addition, a few agencies reported that they have
included the Certificate credential in their staff
biographies in funding proposals.
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Participant Satisfaction Responses from Survey
of Participants

A survey was distributed to the first semester
participants to assess the Program’s quality. The
impact was measured by inquiring how equipped
and confident individuals felt after the Certificate
Program to improve an existing program or develop
a new mentoring program. Participants were asked
to rate each session to determine appropriatencss
and usefulness as well as overall content of the
Certificate Program.

Survey results and comments were utilized to
enhance the curriculum. The final survey showed
that not enough time was dedicated to practical
issues and techniques related to supervising mentors.
Therefore, the curriculum was expanded to inciude
an additional class on volunteer supervision to extend
the time frame from 15 weeks to 16 weeks. Four
one-half hour Reflective Sessions were also institut-
ed as mandatory sessions. As stated previously, the
purpose of the reflective time is to encourage dialogue
and questions about the classes or issues that are
occurring in participants’ mentoring programs.

The feedback also indicated that the class size
was too large; therefore, it was decided to limit the
class size to 20 participants. The larger class impeded
some of the participants’ ability to raise questions
and participate actively in group discussions.

The final evaluation of the course showed favor-
able results and proved the program to be beneficial
for participants in many areas. Eighty percent of
participants who did not have mentoring programs
claimed the Certificate Program was very helpful
and 20% quite helpful in providing the skills to
start a mentoring program. Out of the remaining
population of participants that already ran mentor-
ing programs prior to enrolling in the course, 35%
responded that the certificate program was quite
(46%) or very (39%) helpful in assisting the partic-
ipants to improve their existing programs. Overall,
when rating the satisfaction with the program 88% of
participants reported that they were highly satisfied
with the entire Certificate Program.
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Qualitative remarks revealed the specific areas
participants found most helpful. First, participants
commonly gave tribute to the practice related writ-
ten materials for example, “Materials provided are
very detailed. One could start a program with the
handouts alone.” Several respondents also stated
that “petworking with other programs and profes-
sionals” was yet another strength of the Program.
Participants commonly demonstrated satisfaction
with the diversity of program facilitators and pre-
sentation format: “The varied lecture styles and the
abundance of pertinent and educational information
and materials distributed were most helpful” “All
lectures were positive, motivated, and skilled, and
had very good teachers.”

Conclusion and Directions for the Fulure

The Fordham University Graduate School of
Social Service was able to reach an entirely new
population by offering the Mentoring Supervisor
Certificate Program. The University expanded its
Continuing Education division by tapping into and
appealing to full-time social service professionals
interested in professional development in the pri-
mary area of mentoring. Prior to the collaboration
with Big Brothers Big Sisters, the Graduate School
did not offer any courses on mentoring specifically
and, therefore, was able to expand its continuing
education course offerings by linking with a non-
profit volunteer mentor agency. This expansion
makes the Continuing Education division attractive
to a growing audience of mentoring professionals.

The Fordham University Graduate School of
Social Service and the Training Center gave
Certificate Program participants knowledge from
academia and the mentoring field. Program partici-
pants were able to apply the theories and tools
directly to their mentoring programs. This new
partnership model that combines research and theo-
ry with direct service and practice provides partici-
pants with a balanced educational experience. The
model provided Certificate candidates with expo-
sure to University faculty who related research in
the field of youth services to upgrade the curricu-
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lum. The participants were also afforded access to
the Fordham University library. The theoretical
conceptualizations presented by Fordham faculty
were undergirded by a bibliography of relevant arti-
cles and other publications.

The Training Center provided a highly interac-
tive training session that allowed for role playing,
small and large group exercises, and discussion of
real-life mentoring case studies. Participants
learned practical standards developed by BBBS.
They were encouraged to meet with the Training
Center staff to assist with the development of their
own mentoring programs. Ongoing technical assis-
tance in the form of site visits and phone consulta-
tion was also made available for all program partic-
ipants. Furthermore, plans are underway to con-
duct a 12-month follow-up study of the traning
participants to ascertain further the benefits of pro-
gram involvement.

As indicated above, this cooperative training
program was rated very highly in the participants’
final evaluations. The FUGSSS faculty who partici-
pated in this part of the School’s Continuing
Education Program were able to provide broad
based theoretical material, comparable to that
included in MSW-level courses, but focused specif-
ically on the field of mentoring. This focus in an
in-service training program had aspects of consul-
tation. While the content was general and predeter-
mined, it also had relevance to the work problems
of the participants, particularly in the experiential
aspects of the teaching. All participants shared sim-
ilar responsibilities in the same field of practice —
namely, volunteer mentoring, making such sharing
of techniques of problem resolution possible. Thus,
the Continuing Education Program of FUGSSS was
able to work toward making a contribution to the
improvement of direct service delivery - a signifi-
cant coptribution to meeting the needs of atrisk
young people. In addition, the linkage between
Fordham’s Continuing Education Program and a
nonprofit volunteer organization added to the
School’s training offerings.

This cooperative training program also resulted
in stimulating the interest of some of the partici-
pants in working toward the Master of Social Work
degree. The Scheol’s Director of Admissions met
with the group of participants after one of the ses-
sions to provide information regarding this oppor-
tunity and to offer further private discussion, along
with application material.

The reaction of each of the Fordham faculty
members teaching in this program was very posi-
tive. The group members were described as eager
to learn and highly committed to working in the
field of volunteer mentoring. None of the faculty
raised the issue of the validity (or appropriateness)
of teaching social work skills, even on a beginning
Jevel, to a group whose participants had differing
educational backgrounds, ranging from a high
school diploma to a MSW and a doctoral degree.
At the same time, those responsible for the plan-
ning of this Certificate Program recognized the fact
that there are both inherent problems as well as
advantages in the training of staff providing similar
services with different educational backgrounds.
An area for future consideration is the possibility
of research regarding this. As the volunteer mentor-
ing movement has grown and evolved, the impor-
tance of training to improve service delivery has
been accentuated. Related to this is the recognition
of the need for the development of standards of
practice and the means for providing assurance.

BBBS of NYC has taken a leadership role in
working toward a statewide credentialing of super-
visors of volunteer mentors, The training program
developed cooperatively by this agency and the
Continuing Education Program of FUGSSS might
well serve as a model curriculum for such creden-
tialing. As the two institutions continue to work
together in this training program, the development
of such a curriculum woutd be a major contribution
to the field of volunteer mentoring.
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